Name: Robin C. Letendre, Salem Continuing Education
Class type:  HiSET prep





Student level (by CCR):  Level C
Lesson topic:  Inferencing using fingerprinting as the topic
	Description of a CCR-aligned formative assessment

	1. What is the purpose of the lesson?

What do you want students to understand or be able to do by the end of this lesson? What are the real-life purposes that make this topic relevant to students? Which CCR standard(s) (at the level) are you focusing on?
I wanted them to be able to understand what inferencing is and why it is important to understand.  I wanted them to be able to identify what an inference is by using the checklist that they created, as well as to internalize what inferencing is and that it is in all aspects of life.  I wanted them to be able to use the text before them to help them see explicitly what was being stated and to use the vocabulary within the text along with context clues to give their conclusions and judgments validation as their reasons for inferencing.

Inferencing has relevance to students since they are constantly making judgments and drawing conclusions based on the information at hand in their personal life or work life.  Being able to “read” a situation and make judgments based on this “reading” can lead to success or failure, if “read” incorrectly.   

CCR Reading 1.C: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text. 

	2. How will teacher and students know progress or success when they see it?

What can you and they look for to know if students are learning the standard?  

I would look at the inferencing tool that was made in collaboration with the students. Of the 11 checkboxes, the ones that speak directly to the standard are:  observations in text, draw conclusions, scenarios in the text, clues, key vocabulary and the connections between text and self.  If my students were able to check off 7/11 “yes”, then I would feel that they understood inferencing.   The very act of creating this tool showed my students, and me, that they understood what inferencing was.  Creating the inferencing checklist was a powerful formative assessment tool in and of itself.  My students are able to do inferencing as stated in the standard with such words as:  explicit text, details and examples. This showed me the importance of “backward design” of lesson plans. By doing it this way, I can assure myself of what I want to cover, what I might have missed and what I need to do to show my students that the lesson at hand connects to real life.  
What can you (and they) look for to know if students can apply the standard to carry out real purposes?  
I know my students will be adept at inferencing in real world situations since they had practiced the skill with me and then they were able to articulate concrete ways they could show inferencing; they had taken ownership of their learning.   The process of looking at the standard, figuring out what it was asking of us, and seeing how the text would support our thinking, all found their way into the checklist.  It is clear that my students can make connection between classroom learning and “real world” inferences about daily life situations – they provided several examples. 

	3. What kind of tool/process would capture evidence of understanding or performance? 

Is this knowledge that might be demonstrated by a quiz, discussion, Q&A, etc.? Is this a skill to be performed and assessed with a checklist or rubric?

The standard that I chose for inferencing can and was performed and assessed with a student generated checklist.  (As a suggestion, my checklist can be used in any lesson or class since it is generalizable, but it might be better for classes to develop their own checklists, as that’s where a lot of the learning happens.)

	4. How would you use the tool/process?

How would you involve students in creating or understanding the tool/process?   
To begin crafting this tool, we reviewed what components made up inferencing - what steps were taken to make an inference.  Once the foundation was laid, students began to share what their understanding of inferencing was.  I presented to them key words found in the standard for reading and inferencing. The real learning came when we took apart the standard and really looked at what the standard was asking of us, and then relating it to student learning and experience. 
Once all our brainstorming was done, I used their words to draft a checklist.   The entire process of creating the checklist was in itself a formative assessment since the students were verbalizing all the aspects of what inferencing is, how they go about finding it in a text, and how they use the text to support their inferences.  (I would suggest creating a checklist with your own students.  By creating the checklist together, we were learning together about inferencing, the standard, and how to use text to support conclusions.  If we had not done this checklist together, I would not have known how much my students understood about inferencing and using text connections to make inferences.)

How would you use the information gleaned from the tool to give feedback to students?  
Since the checklist was created with my students, it was incredibly easy to give feedback since they were able to look at the concrete statements and determine for themselves if they had the skill or needed feedback.  The process of creating the tool together actually made it much easier to give feedback since we had a concrete tool to look at, a common language to refer to, and concrete “steps” that can be taken to improve their inferencing in the next text. 


Inferencing Checklist created with HiSET students at Salem Continuing Education (NH)
	
Stop and Think:  Did I . . .
	Yes
	No
	Feedback

	Make observations based on the text?
	
	
	

	Make an educated guess?
	
	
	

	Do process of elimination?
	
	
	

	Draw conclusions?
	
	
	

	Look at the scenario in the text?
	
	
	

	Look at the clues in the text?
	
	
	

	Look at key vocabulary?
	
	
	

	Think about my own personal experience or my background knowledge?
	
	
	

	Rule out factors that would lead me off target?
	
	
	

	Think about what was in the text and am I familiar with the situation being presented in the text?
	
	
	

	Make sense in my thinking?
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